10
InfoLetter 4 July/August 2007

                                                                               www.infonet-ae.net


Content 

[image: image1.jpg])

European ARTICLES AND REPORTS ON ADULT EDUCATION % ~
nfo N e t European Information Service on Adult Education * European affairs * current deve- | 1 1 Education and Culture
. lopments * background * journalistic articles * expert and best practice reports * <
Ad U|t Educatlon summaries and book reviews * Infoletter and multilingual database gﬂﬂ:ﬂges

INFOLETTER #

Editorial adress: Dr. Michael Sommer (editor), Akademie Klausenhof, Klausenhofstr. 100, 46499 Hamminkeln, Germany
Phone: 0049 2852 89 1329, Fax: 0049 2852 89 3300, email: sommer@akademie-klausenhof.de
www.infonet-ae.net



[image: image2.jpg]Help!! Help!!
‘We need more civil education!




Focus: Active citizenship 

Active citizenship is an important subject in Europe. In many countries, especially in Germany and countries of the former East Block, it also plays the role of reminding people of an undemocratic past. At the same time, political topics are being implemented in adult education and projects throughout in Europe.

Europe: Europe for citizens' programme 2007-2013. The Europe for citizens' programme provides the Union with instruments to promote active European citizenship. It puts citizens in the centre and offers them the opportunity to fully assume their responsibility as European citizens. Michael Sommer / page 2
Project: DEMOS-process: dialogue, involvement and active participation. The DEMOS process began in 2005 inspired by the Nordic Power and Democracy studies carried out in the recent years. It involves non-formal adult education organisations as well as research; and has the ambition to develop and disseminate ever more including debate, practice and methods on developing analysis on democracy and promoting ways of active citizenship, namely as deliberative democracy. Antra Carlson / page 2

Denmark: Provider of social competencies and motivation. 

Non-formal adult education provides participants with a number of social and personal competencies that are relevant for the labour market. Also this sector is able to motivate participants to proceed into other kinds of education. This is documented in a survey made for the Danish Adult Education Association (DAEA). Michael Voss – page 3

Finland: Education Increases Citizen Activity. In recent years, the state authorities in Finland have been trying to promote citizen activity and citizen influence. The reasons for this are the decrease in voting activity and the displacement of citizens from the functioning of the community.  The situation has also caused non-formal adult education organizations to search for new ways of operating. Sari Virtanen – page 4

Sweden: Adult education as a force for change. When adult education is at its best, it not only unites people in study and development, but also strengthens democracy and enables change. This was the case when the multicultural population of a rundown housing district created a future together. Hetty Rooth – page 5
Serbia: Active citizenship - between danger and need. In some European countries with "young democracies" active citizenship has not been fully recognized as indispensable part of the set of basic skills. The opposite: because of its political connotations, it has been seen sometimes as the hostile activity with political risks. Katarina Popovic – page 5


Hungary: The first steps in the field of active formal education. In Hungary, the civic education of pupils is an integral part of their formal education. There is still a great deal to be done in the realms of lifelong learning and adult education, on which the job market has been putting more and more emphasis in the years between the regime change and today. Éva Tánczos – page  6     
Italy: Young people working for adult education. In cities which face a multitude of problems, such as Naples, children and teenagers can play a real part in cultural change and in helping to transmit to adults law-abiding norms and respect for the city. In this regard, integrated trial schemes are now being run in order to involve children and their families in a joint learning process. Teresa La Marca – page 7

Germany: Education for democracy and against right-wing extremism. Historical experiences and current problems are the main reasons in Germany for addressing the subject of active citizenship in adult education. In Germany, there is a dedicated sphere for this which is called “citizenship education” (political education). Michael Sommer – page 8
Reflections on Adult Education and Active Citizenship in Malta. Active Citizenship is desirable in countries espousing democratic governance. In the adult education sector there is a marked shift from supply driven courses to demand driven ones where the concerns and interests of potential users are taken into consideration. Mary Gauci – page 8 
Active society in Poland. Social activity is only possible in a society guided by democratic principles in specific aspects of life. This notion is particularly important in societies such as Poland, which, in the past, had forms of activity imposed on it by so-called “social works”. However, this does not mean that spontaneous and valuable social initiatives did not exist. The diversity they display following their appearance in Poland after 1989 testifies to this fact. Wit Pasierbek – page 9
Further new reports on www.infonet-ae.net – page 10


Cartoon (by Gerhard Mester – InfoNet) – download
Copyright: The copyright of the texts is reserved by InfoNet Adult Education. The use of the texts is only allowed for members / subscribers of InfoNet and with visible acknowledgement of copyright (InfoNet)
Europe for citizens' programme 2007-2013

(InfoNet – Michael Sommer). The Europe for citizens' programme provides the Union with instruments to promote active European citizenship. It puts citizens in the centre and offers them the opportunity to fully assume their responsibility as European citizens. It responds to the need to improve citizen's participation in the construction of Europe and encourage cooperation between citizens and their organisations from different countries in order to meet, act together and develop their own ideas in a European environment which goes beyond a national vision, respecting their diversity

Intercultural exchanges contribute to improving the mutual knowledge of the culture and history of the European peoples. It brings our common heritage to the fore and strengthens the basis for our common future. Mutual understanding, solidarity and the feeling of belonging to Europe are indeed the building blocks for the involvement of citizens and are reflected by the four different programme actions:

Action 1 "Active citizens for Europe" involves citizens directly, either through activities linked to town-twinning or through other kinds of citizens’ projects.

Action 2 "Active civil society for Europe" is targeted to Europe-wide civil society organisations, receiving either structural support on the basis of their work programme or support trans-national projects.

Action 3 "Together for Europe" supports high visibility events, studies and information tools, addressing the widest possible audience across frontiers and making Europe more tangible for its citizens.

Action 4 : "Active European Remembrance" supports the preservation of the main sites and archives associated with the deportations and the commemoration of the victims of nazism and stalinism.

Background

Active citizenship is a theme which concerns all three DGXXII action programme domains: education, training and youth. It is also relevant for both young people and adults, in both formal and non-formal learning contexts. 

The Amsterdam Treaty (Article A) commits us to developing citizenship of the Union, not just in a legal sense but also through the fulfilment of the ideal of a Europe close to its citizens. This means seeking to encourage people’s practical involvement in the democratic process at all levels, and most particularly at European level. Action in the field of education, training and youth offers a privileged vehicle for the promotion of active participation in Europe’s rich diversity of cultures, economies, polities and cultures. 

The 1997 Commission Communication Towards a Europe of Knowledge places lifelong learning at the centre of an integrated approach to future policy action, based on the conviction that in a rapidly changing world, our society must offer all its citizens opportunities for acceding to the knowledge which will enable them to progress throughout their lives – and this importantly includes encouraging a process of construction and enrichment of citizenship in a society of openness and solidarity for each and every one of us. 

The theme of learning for active citizenship is therefore linked with strategic policy initiatives and it can be followed through in the information about DGXXII action programmes and the activities they support across the full range of teaching and learning contexts.
DEMOS-process: dialogue, involvement and active participation

(InfoNet – Antra Carlson) The DEMOS process began in 2005 inspired by the Nordic Power and Democracy studies carried out in the recent years. It involves non-formal adult education organisations as well as research; and has the ambition to develop and disseminate ever more including debate, practice and methods on developing analysis on democracy and promoting ways of active citizenship, namely as deliberative democracy.

About the process
The DEMOS opening conference taking place in Denmark, February 2006 gave way to a broad discussing and including process that continued in local round tables and in organisations and seminars and conferences on the Dimensions of Democracy in the Nordic countries throughout the year.

During DEMOS 2006 three conferences have been held and supplemented by written presentations and recommendations for the national debates in the Nordic countries in the shape of discussion papers for the round tables. (Appendix 1.). The round tables and the national projects on democracy and non-formal adult education have made the process alive and disseminated the process. The national policy inputs have been generated as a result of this sub-process. The policies are recommendations on how to improve Nordic non-formal adult education.

The ambition has been to create a Nordic Think Tank which in policy and practice would relate to the recent research within the Nordic Power and Democracy studies and include the pedagogical and practical competences of the non formal adult education.

The goal has been to produce a white book to initiate new ways and methods in the public debate on these matters and in order to inspire and involve ever more organisations in developing methods to promote active citizenship and deliberative democracy.

Anthology

DEMOS anthology has been published in 2007. It is a good resource book for discussing the questions of sustainable development, integration, political participation, citizenship, flexible learning, and others. It is also a material for reflection and development within the non-formal adult education sector. As several of the DEMOS-process lecturers and authors of the articles point out, the non-formal adult education can run the risk of becoming an authority by performing the state allotted tasks or become commercialised by responding to the market demands.

Only a minority of the participants of non-formal adult education would claim that they “attend” democracy. They attend language courses, lectures and a lot of other things. During the last couple of years activation and social work, almost to the point of treatment, have been lucrative and important activities of many educational associations.

The ideological foundation promises that “folkeoplysning” work socially and politically in order to provide the basis for democracy, active citizenship, lifelong learning and sustainable development.

If non-formal adult education still is to contribute to the strengthening of social capital and basic trust in society, it has to continuously display and brand its qualities. Non-formal adult education must question its own importance and remain self-critical regarding its practice and independence from the government and the local authorities as the assigners. If this is not possible, there is a risk that the waters between state, market, and civil society become the Bermuda triangle of non-formal adult education (“folkeoplysning”). 

Work continues

The ambitions of the project have not been fully achieved yet. DEMOS is still on its way as an educational process and think tank and by producing the anthology it requests the Nordic educational associations to continue the work locally in order to strengthen social capital and develop ways to debate and methods to increase active citizenship.

What is the next step of the process? When adult educators hold the anthology for the first time and have just read a couple of inspiring articles, they should consider how they can put it into action and debate in the local educational association where the anthology can be turned into a live continuing debate on active citizenship, power and democracy. 

The anthology is easy to use as documentation for study groups. Each chapter is ambitious in content and scope and they can all constitute a basis for general reflections and debate in relation to their own subject.

Important references to research and development efforts on democracy during the last ten years as well as the anthology can be found on www.nordvux.net.

Provider of social competencies and motivation

(InfoNet – Michael Voss) Non-formal adult education provides participants with a number of social and personal competencies that are relevant for the labour market. Also this sector is able to motivate participants to proceed into other kinds of education. This is documented in a survey made for the Danish Adult Education Association (DAEA).

When organizers, teachers and board members of non-formal adult education in Denmark get together, they agree without hesitation that one of the special qualities of non-formal or liberal adult education is its ability to provide the participants with social and personal competencies.

Likewise no one will argue against the assertion that liberal adult education is able to create the motivation and self-confidence that can make participants continue into other kinds of education, realising for themselves the idea of lifelong learning.

Nevertheless, from time to time the question arises: Can we document these assertions?

That is why the DAEA asked an opinion-research institute to make a survey among participants in Danish non-formal adult education. (For details on Danish adult education, see InfoNet article “Systems and tendencies of adult education in Denmark”).

The survey covers people who have participated within the previous two years in Evening Schools, Danish University Extension, Day High Schools or Folk High Schools. In different ways they were asked what they have gained from participating – apart from the actual subject of the course.

Results

One result of the survey is that about half of the participants between 18 and 59 years thinks that they have become better at collaborating with other people. One half answers that their creative competencies have improved. And the same share of the survey population are convinced that because of non-formal adult education they are better at solving problems and dealing with challenges.

Also worth mentioning is the fact that about 40 % have gained leadership competencies and are more able to cope with stress.

To really appreciate these results one must be aware that these competencies very seldom are the stated purpose of a course and seldom the individual’s reason for participating. They are a positive side effect.

These and other social competencies have been promoted by non-formal adult education in Denmark, primarily because they improve participants life quality and make them more able citizens. But there is no doubt that these competencies also are both relevant and necessary in most jobs nowadays. This point is often stressed by researchers, politicians and the labour market.

The survey shows that ordinary people, taking part in non-formal adult education, agree.

More than 50 % say that participating in non-formal adult education has been useful at their job. 

No need to learn?

Lifelong learning is necessary for all citizens. This is globally recognized. But still many people do not educate themselves after entering the labour market. Often they do not see the need, or their youth experiences scare them off.

Consequently one extremely important task for all parts of society is to create the necessary motivation for adult education.

According to the DAEA-survey non-formal adult education is part of the solution to this problem. 54 % said that participating in non-formal adult education improved their motivation for taking part in other kinds of education.

To make the picture complete it should be noted, though, that only 11 % answered that they have actually entered into some other kind of education.

Is this disappointing and does it devaluate the positive figures in the survey, I asked Per Paludan Hansen, chairman of the DAEA:

“You have to take into account that the people in question have finished some kind of course within the previous two years. Many of them haven’t yet had opportunities to enrol in the formal educational system.

But the gap between 54 % and 11 % shows that to many adults it is a huge step to begin education even though they want to. There are serious barriers, and in my view this is mostly problems that must be solved by the formal adult education and by the labour market.

One way at making more people enrol in formal education is to encourage educational institutions to recognise real competencies – or prior learning. For some years the DAEA has focused on this issue. We have developed tools to identify and document prior learning.

At the same time we have lobbied to have prior learning recognised, and a new legislation from June this year make it obligatory for formal adult education institutions to make a validation of applicants prior learning,” says Per Paludan Hansen.

Finland: Education Increases Citizen Activity 
(InfoNet – Sari Virtanen) In recent years, the state authorities in Finland have been trying to promote citizen activity and citizen influence. The reasons for this are the decrease in voting activity and the displacement of citizens from the functioning of the community.  The situation has also caused non-formal adult education organizations to search for new ways of operating.

Under the direction of the Ministry of Justice, during the last administration (2003–2007) a policy programme for citizen influence was implemented, one of the aims of which was to strengthen the role of education in supporting active and democratic citizenship. In addition to Finnish citizenship, EU citizenship and world citizenship were added to the programme.

The Lack of Participation Distorts Democracy

Several non-formal adult education organizations have produced publications as background material for citizenship discussions with the financial support of the political programme.  The Finnish Folk High School Association, together with the KSL Civic Association for Adult Learning, published the document “Those Who Kindle Communality: An Explanation of Why Citizens Disengaged from the Possibilities of Non-Formal Adult Education Engage with The Community”. The KSL Civic Association for Adult Learning is one of eleven Finnish study centres and the Finnish Folk High School Association functions as the liaison and lobbying organization for the folk high schools.

Underlying the publication was the concern that influence upon its own affairs would be left to the activities of only a certain minority of the population.

“An ever larger group withdraws from the possibilities of its own influence and the idea of democracy is distorted. Non-formal adult education must contemplate its own methods for countering this negative development and chart examples of good practices,” says the book’s second author, designer Anna Kirstinä. 

Methods to be Developed for Targeted Search Activities

The reasons for failing to make use of citizenship rights are numerous. According to Kirstinä, for some people their non-participation is the result of a conscious decision, while for others life’s other problems stand in the way of active citizenship. 

Participation in non-formal adult education (and education in general) promotes community activity and citizen influence. For this reason, disengaged citizens must be encouraged to seek education and new ways of seeking it out must be developed.

“It is difficult to persuade some individuals to study. Such persons include, for example, those with learning difficulties, school traumas or social problems. They must be approached in ways that differ from the traditional educational marketplace,” says Kirstinä. 

A recognized powerful technique for small communities is to fund and train prominent persons who encourage education and have them serve as recruiters. 

“In large communities, one must go where people gather,” says Anna Kirstinä.

Needed: A New  Kind of Thinking

The authors of the publication say that new and more precise metrics and concepts are needed to describe the effects of non-formal adult education in encouraging citizen activity. Basic funding of non-formal adult education by the government must be improved and it must be directed, among other things, towards targeted search activities. Those who work in the field must be trained in the targeting of search activities. 

The authors urge non-formal adult education to reflect on its position and its duties during this time.

“One should also ask why the community withdraws from its citizens and not just the other way round,” says Kirstinä.

Background 

The Citizen Participation Policy Programme was one of the four policy programmes adopted by Prime Minister Matti Vanhanen's First Government (2003 – 2007). Its purpose was to strengthen Finnish democracy from its basis through the cooperation of several ministries.

Within the framework of the Policy Programme, different development processes were launched in the fields of education for active citizenship, social participation and civic activity. At the moment, around 20 different projects and operational ensembles have been started.

The Policy Programme aimed to support its projects by promoting research regarding Finns as citizens, the changing challenges of citizenship, social capital, indicators of citizen participation and the state of democracy. It also sought to promote further research in social participation and support studies as well as to stimulate discussion concerning the subject.

Sweden: Adult education as a force for change

(InfoNet – Hetty Rooth) When adult education is at its best, it not only unites people in study and development, but also strengthens democracy and enables change. This was the case when the multicultural population of a rundown housing district created a future together. 

“I’ve never been there, just passed by ... it’s grey and depressing.” That was what a teenager said about the Öster district of Gävle in the early 2000s. This quotation is taken from a research report on housing in which the researcher Mats Sundin writes that some towns have something that they are not proud of. Housing districts that no-one wants to move to and that parents warn their children to avoid. 

Öster was such a district. Built in the 1960s and 1970s with large concrete housing complexes in which the apartments were modern and relatively inexpensive, Öster quickly became a problem area. There was a large number of vacant apartments and a lot of vandalism, graffiti, rundown playgrounds and poor lighting. 
A new future

The story of the Öster district in Gävle is about how the municipal housing company which owned the apartment blocks chose to focus on change instead of decay. The reasons were largely financial – the apartments were unlet and the repair costs were considerable. But there was also a will to take the tenants and their life seriously.

In the early 2000s, a process began in which the residents were invited to take part in influencing change in the district. Around 80 residents’ meetings were held in a short period. The residents wrote on large pieces of paper on the walls how they wanted to improve the district, what they wanted to retain and what was missing. Their wishes included communal activities such as joinery, a community centre with a kitchen, a sewing workshop and allotments for vegetables and flowers. 

The adult education organisation Studiefrämjandet (Study Promotion Association) was then invited to start up activities. The process of change was to take place on the residents’ terms using adult education methods. Many ideas were implemented, such as study circles in which the participants themselves steered the content and activities. And that was what happened.

Democratic process

Studiefrämjandet’s first task was to transform the wish for allotments into reality. Together with a landscape architect and a gardening circle leader, they proposed areas where the asphalt could be removed and allotments could be created. They discussed which soil was required, how deep the fencing needed to be to protect the plants from rabbits, were the allotments should be situated to get the best sun and how to set up a compost heap and simple irrigation. The result was 15 allotments for which interested residents drew lots. 

A study circle was also started with 15 participants from various cultures. Many wanted to try growing plants from their native countries. 

Soon there were new wishes from the residents. The parents of the children taking part in the children’s activities began a computer circle. A number of women wanted to learn to ride a bike, while others wanted to learn to swim. Some wanted a study circle about the history of Öster. 

Gradually the residents themselves began volunteering to be circle leaders. A retired domestic science teacher, who had never led a study circle before, invited residents to a circle on Swedish cookery. Around 20 people from various countries enrolled and everyone agreed fairly quickly that they would prefer an international cookery circle. And that was what happened. Each participant was in charge of one circle meeting. They cooked the food and translated the recipes into Swedish. The dishes were photographed and the circle will be producing a cookery book which all new residents in the district will receive as a welcome present. 

Own activities

Today, Öster has again become an attractive district and the residents are active and involved. There is an art group in which the participants teach one another artistic techniques from various countries. An adult pottery group makes pottery with children on Saturdays. A joinery workshop is run by an older man who helps others to learn joinery. Residents can borrow a sewing machine in the sewing workshop and get help with simple sewing. There is also a gym open to everyone. Two women take care of the bookings and reserve special sessions for women who do not want to exercise in mixed groups.

Vandalism is almost non-existent in 2007 and living in Öster is no longer perceived as negative.

The example of Öster shows that by capturing and supporting the residents’ needs and wishes, adult education has contributed to strengthening democracy and influence in the district. The downward trend was reversed and today the district is developing positively. 
Background

 Studiefrämjandet is one of Sweden’s largest adult education organisations and is politically and religiously independent. The organisation has 18 member organisations, with a special emphasis on culture, nature and the environment.
Serbia: Active citizenship - between danger and need

(InfoNet – Katarina Popovic) In some European countries with "young democracies" active citizenship has not been fully recognized as indispensable part of the set of basic skills. The opposite: because of its political connotations, it has been seen sometimes as the hostile activity with political risks.

Education for active or for democratic citizenship is considered as one of the basic fields of adult education and one of the main pillars of lifelong learning. In the past decade it became almost a fashionable concept in adult education, the one whose definitions vary from a narrow to a very broad, allowing thus numerous interpretations.

While the countries of Western Europe are struggling to increase interest  of their population for this topic (having in mind political education in a very broad sense of word and intercultural education in immigrating countries), new EU members states or candidate countries are more oriented to the topics related to EU integration, standards etc. But in the third group - other countries of South-East Europe, there is a variety of ways in this concept is understood, some of them with a strong political connotation.

Exactly because active citizenship covers such a broad range of interpersonal, intercultural, social competences and activities and relies as well to individual learner as to educational settings and structures, it became rather politicized, enabling political interpretations, use and abuse. For the countries with low developed democratic political culture, for instance Serbia, there is an idea of  "danger" connected to it, partly because of inherited paradigms of thinking, partly because of undemocratic nature of ruling mechanisms. Even if active citizenship is understood "just" as the set of basic skills required for active participation in the knowledge society and economy (without mentioning democracy), it might be seen as a danger if the whole system is not exactly moving to "knowledge society" and modern economy, and accused for being risk or jeopardy for the system.

Active citizenship and political climate

An example of this connection between active citizenship and political climate of the country can be found in the past decade in Serbia. During the Milosevic regime, any education related to the idea of citizenship was marked as betrayal and had to be organized mostly by nongovernmental organizations, which were stigmatized as hostile. It was almost illegal and via non-formal learning After the changes in 2000, active citizenship turned suddenly to one of the most important tasks of new educational authorities. It became integral part of curricula in formal education and massive training for new teachers was organized. Thousands of them were trained, new curricula was developed and new textbooks introduced. The goals that education for active citizenship should fulfill were very ambitious: the help overcoming problems inherited from authoritarian times, to support transformation form prevailing national identity of people to a citizenship identity, and to support and foster democratic development and transition. The international support in this process was welcome; especially Council of Europe had an important role.

Shortly after the murder on prime minister Djindjic in 2003, the old paradigm prevailed and EDC was again seen as hostile activity, marked by a lack of patriotism and supported by political enemies from abroad. Even nowadays, the resistance to this field of education is rather big. But at the same time, this shows the power it has or might have, especially in the areas:

-
Education for democracy, especially when it helps people to live in the new emerged/shaped states. It includes basic ideas and knowledge on political systems, principles and mechanisms of democratic functioning, elements of good governance etc, but it means also training in developing democratic values and attitudes necessary for participation on local, regional and global level;

-
Intercultural and peace education should help in fighting violence, nationalism and xenophobia, particularly among people from the countries of former Yugoslavia, supporting open-mindedness, understanding and reconciliation;

-
Education for human rights, especially when it includes minority rights, is a real challenge.  In case of Serbia, there is additionally a strong feeling that the idea of human rights was abused for the purposes of some political actions or aggressions, which corrupted it and reduced its acceptance among people.

Although the need for EDC in Serbia and other countries in transition is obvious,  there is yet another tendency, supported by the process of globalization: many national states and governments identify their main objectives in the field of labor force competencies, commercial and labor market oriented skills, professional education, training etc, which becomes obvious in educational and financial policy of governments. Supported by global market oriented international organizations, this paradigm starts to prevail und to slowly push aside conceptions of self-fulfillment, personal growth and citizenship, the same way the enlightenment, basic and liberal adult education ideas were earlier pushed back by industrial development. Since democratic systems in some countries in transition are still fragile, as well as the peace in the region, EDC remains one of the main instruments or ways to approach these problems.

Hungary: The first steps in the field of active formal education

(InfoNet – Éva Tánczos) In Hungary, the civic education of pupils is an integral part of their formal education. There is still a great deal to be done in the realms of lifelong learning and adult education, on which the job market has been putting more and more emphasis in the years between the regime change and today.      

In Hungary, civic education in itself currently conveys numerous and serious challenges as today we can no longer be content with merely practising civic education alone. After becoming a member of the European Union and since the country became part of a larger community, this particular challenge became training and educating people how to become a European Citizen, with Hungarian citizens being given new rights and responsibilities. In order to live in the community, one has to learn new skills so that each member of society can be made to understand, in the clearest possible way, what the rules are for living in a democracy.  

Intervonnected subjects

In Hungarian formal education, democratic civic education forms part of the syllabus. This knowledge is interconnected with subjects (e.g. history, geography, environmental studies, legal fundamentals, etc.) but can also appear separately on its own (social studies, citizenship studies, business studies, etc.). However, what the country needs even more than this is for each and every citizen to take an active part in their social life. The education and training of any citizen living in a democracy means learning, at every social level, all through one’s life. In this respect, much remains to be done in the country as a whole.           

It is true that we may come across a non-formal type of training in which the desired objective of active civic education is built into the syllabus subject matter. However, in the entire enormous gamut of training and education, hardly any such training exists which truly relates, without any bias, to a democratic political order and to civil and human rights, independent of party politics, and which tries to help advance fundamental political awareness and knowledge as well as to form behaviour based on defined values. To start with, there are foundations and NGO’s offering courses of this nature. Their target group is young adults, who are exceptionally open, have inquiring minds and are cooperative. These youngsters can then pass on the practice of social responsibility in their various milieus. In recent times, a number of NGO’s have emerged which teach techniques for developing community spirit. Their objective is to make an increasing number of people into knowledgeable and responsible citizens so that they will accept responsibility for their environment and their community.                    

At this juncture, we must mention the Magyar Népfőiskolai Társaságot [= Hungarian Folk High School Society], whose constitutional functions include active civic training. To support them in their activities, they received financial and procedural support from the Grundtvig Programme to help them succeed in developing fundamental, individual, national and European knowledge and skills. As far as the practice of skills is concerned, it can often be seen that when educating those most deprived socially, this cannot be done independently but has to be linked together with other already accepted teaching and cultural programmes, making it more acceptable in this way from the listener’s point of view. The Magyar Népfőiskolai Társaság [= Hungarian Folk High School Society] considers dialogue, one of the fundamental elements of the Grundtvig heritage, to be the foundation stone of citizenship and attempts are made to introduce this into, and apply it in, the widest possible circles. In Grundtvig pedagogic and andragogic thought processes, dialogue is the most essential means of teaching-learning. Those involved are to be considered as equals, even when it is a question of teachers and students. During dialogue, it is important to give ideas free rein. This is why dialogue is so closely connected with the teaching of active citizenship 

Fundamental involvement

The important task for Hungarian adult education is that those institutions which have fundamentally different assignments but which carry the intrinsic means of education, such as the press, libraries, youth clubs and various NGO's, should also include instruction in citizenship in future. One has to initiate a process with such fundamental involvement that, over and above the institutional education system, it could form part of civilian life, the family, the media, the non-profit sphere, local businesses and local offices as well as cultural and leisure activities. Programme models have to be worked out and distributed. There must be suitable locations guaranteed in a home environment where all age groups can be trained. Large quantities of teaching materials must be made freely available. Special attention must be given to minority groups, e.g. gypsies, immigrants, the unemployed, the mentally and physically retarded, because, in their case, it is especially important for them to know their legal rights. As far as all of these are concerned, developing teaching materials and training the instructors are the first steps.    

Hungary is taking its first steps, at the moment, along this road.

Italy: Young people working for adult education

(InfoNet – Teresa La Marca)  In cities which face a multitude of problems, such as Naples, children and teenagers can play a real part in cultural change and in helping to transmit to adults law-abiding norms and respect for the city. In this regard, integrated trial schemes are now being run in order to involve children and their families in a joint learning process. 

“Are we living like true citizens?” There is no doubt that in certain parts of Southern Italy it is impossible to answer “yes” to this question. This is true with regard to both the rights and the duties of an “active citizen” who respects his or her city and fellow citizens, who can appeal to public administrators, often found wanting, to fulfil their duties. 

The historic lack of a sense of civic responsibility, a firmly-rooted culture of favouritism and wayward public administrations, these, and other factors, can represent some of the problems behind this absence of democracy. 

What should be done to encourage the diffusion of a sense of civic responsibility, an awareness of individual powers and the ethics of accountability?

Learning is certainly an essential tool for the exercise of “active citizenship”, a central issue with regard to the education of both adults and children. It is no coincidence that the European Union has made education in favour of active citizenship one of the cornerstones on which to build democratic societies in Europe. 

Antisocial behaviour

However, “in extremely disadvantaged areas, in order to transmit the basic values behind the concept of “active citizenship”, it is easier to start with children and teenagers, rather than with adults who are rooted in their antisocial behaviour, often bordering on illegality” maintains Angela Cortese, Councillor for Education, Training and Equal Opportunities in the Province of Naples. She continues: “This does not mean denying the fundamental importance of adult education; on the contrary, we must implement integrated policies which bring children and their families together in a joint process of learning in order to serve the community”. 

This belief has led to the idea of giving the young people of Naples a leading role in the process of change, making them “exponents of active citizenship”, in other words individuals who transmit the values of law-abiding behaviour and respect for the city. 

An effective example of this is the SPES GOAL project (objective: hope!) subsidised and promoted by the Province of Naples in one of the most troublesome areas of the city, the “Rione Sanità”. This district is unfortunately a familiar name in the crime reports due to the many episodes of delinquency, often committed by children - a result of the widespread climate of illegality and the culture of Mafia-fuelled oppression. Every day, here and in other parts of the province of Naples, we are witnessing a growing phenomenon involving acts of vandalism, neglect, criminal attacks and infringements of even the simplest rules of civic behaviour - not to mention the high rates of truancy among teenagers aged 13-18. 

In fact, almost all the main factors behind this juvenile unease can be attributed to the presence of adults far removed from the archetype of an active, well-informed citizen: adults with deviant lifestyles and cultural values, parents and relatives involved in illegal activities, violent parents unable to communicate with their children, etc.

In particularly disadvantaged areas, the practice and exercise of dialogue, participation, tolerance and understanding could create the right conditions in which to alleviate the full-blown crisis in which people are now living. Working on this assumption, the “SPES GOAL” project has involved children and adults in opportunities for shared learning and dialogue. The project has been organised with the help of local and national bodies: the vocational school Caracciolo-Salvator Rosa, the Sociology Department at the Federico II University, the CNR (National Research Council), the employment support institute ISFOL, the Suor Orsola Benincasa University and the inter-institutional research centre CIRED. 

The Naples councillor concludes that “no project to improve the welfare of children and young people or to develop adult education will be effective unless it forms part of a wider programme to regenerate the family unit and the local community as a whole”.

Only by stimulating an individual’s awareness of his capabilities, self-esteem, faith in himself and other people will it be possible to forge a route towards active citizenship based solidly on law-abiding norms. At the same time, there is a need to boost adult education, still very rare in these areas, and lacking in “attraction”, especially for adults with a low level of schooling who represent the real target at which efforts should be directed in order to reduce the deficit of active citizenship. 

This will be possible if effective measures are put in place to raise awareness and increase the flexibility of adult education, by focusing on the task of “personal development” aimed at building a sense of personal self-esteem, and regaining the motivation to undergo training and education. In order to do this, there is a need to set up the local adult education committees envisaged by the legislative decree 112/98, a law which gives local authorities a key role in managing adult education, in collaboration with the social forces responsible for this sector locally. This is essential as it provides local councils with subsidiary powers to establish a relationship which better meets citizens’ needs, allowing them to regain a more active role in society.

Germany: Education for democracy and against right-wing extremism

(InfoNet – Michael Sommer Historical experiences and current problems are the main reasons in Germany for addressing the subject of active citizenship in adult education. In Germany, there is a dedicated sphere for this which is called “citizenship education” (political education).

After the victory of the allied forces over National Socialism in 1945, a large “de-nazification” campaign was launched in which the Germans were to be taught democratic values and virtues. This task could be described as the greatest challenge that adult education has faced after the war. Today, political education is no longer about “re-educating” but rather about not forgetting the atrocities committed by the Germans and at the same time to interest people in actively participating in political affairs. In addition to focussing on national political debates, the European level has played an increasingly important role in recent years. The transformation of the basic tenets of political education into reality is the task of an independent institution in Germany, the “Bundeszentrale für politische Bildung” (Federal Agency for Civic Education), which provides courses and materials for schools and adult education. The individual Bundesländer (German federal states) generally have their own Landeszentralen (head offices for each federal state). Furthermore, Volkshochschulen (adult education centres) and other education providers, e.g. trade unions, churches or privately-funded adult education bodies, regularly offer relevant courses. Political education courses generally receive a high level of state funding. Employees also have the right to be excused from their work if they wish to take a course in political education.

In terms of content, questions of democracy, the organisation of the state and political processes are first of all addressed. Other subjects, such as globalisation, the importance of the economy, terrorism and international politics, are also dealt with. This knowledge is practically developed through role plays, discussion rounds and visits to parliament.

An important focus of the content is contemporary history. By being familiar with history, the idea is to stimulate people to actively participate in the development of democracy. Memorial excursions to concentration camps play an important role here, as do talks with witnesses of the times. There is an independent programme in which survivors of the holocaust are invited to schools and other educational institutions to talk about their experiences. 

Right-wing extremism

In Germany, political education is especially demanded at times when right-wing extremism becomes visible, for example through attacks by Neo-Nazis on migrant homes, demonstrations by right-wing extremists or when studies reveal a still high latent tendency towards right-wing extremism. However, key figures in political education emphasise that their work cannot instantly quench the flames of negative developments within society. Education resulting in active citizenship can only become a reality by working on a long-term basis and across all age groups.  

Background

Active citizenship is an important subject in all European countries. In many countries, especially in Germany and countries of the former East Block, it also plays the role of reminding people of an undemocratic past. At the same time, political topics are being implemented in adult education and projects throughout in Europe.
Reflections on Adult Education and Active Citizenship in Malta

(InfoNet - Mary Gauci) Active Citizenship is desirable in countries espousing democratic governance. In the adult education sector there is a marked shift from supply driven courses to demand driven ones where the concerns and interests of potential users are taken into consideration.

In Malta, like in other EU countries, the people are becoming more involved as active citizens. A change in culture is not that easy to bring about. However, it is being increasingly felt that it is vital to instil a sense of responsibility among all individuals, starting education to value and promote active citizenship at a tender age. There has been a marked shift from centrally driven policy formulation to lengthy but formative processes of stakeholder consultations. Most NGOs and community based organizations, moreover, have an active policy of service user involvement in planning and decision making. Parents are active in School Councils. Students at secondary and post secondary levels of education are highly active through their respective Student representative Councils. Certain schools before introducing the project student councils, hold informative meeting/s specifically for parents to inform them about what all this entails so that parents in turn would encourage their children to participate.

Adults need to serve as a good model for young persons. They must believe that everyone is important and that each can make a difference and that all citizens have a moral obligation to contribute and perform in the best interest of society. A fundamental way of contributing is by being employed as opposed to being a burden on the state. Even persons with special needs should be provided the necessary instruments and facility to be educated, equipped and empowered for employment. Illiterate persons can be considered as disabled in many aspects. Before speaking of active citizenship, one must be well equipped in basic skills and even life skills. A one-to-one tutorship could be more profitable. In Malta such a service is offered by an number of institutions that amongst others include the Paulo Friere Institute.

Schemes and initiatives

ETC, the Employment and Training Corporation, Malta’s public employment service has many other innovative schemes in this area, especially since active measures are today being applied amongst all the unemployed, irrelevant of age and gender. ETC offers a variety of schemes and initiatives to help the unemployed to re-integrate into employment and hence become active citizens. Some such initiatives include basic skills and work orientation programmes, traineeships, training subsidy schemes and a business startup assistance scheme. Other more specialized schemes include the youth in institutional care programme, lone mothers initiative, the Training Employment Exposure Scheme (TEES) for the over 40s, the Basic Employment Training (BET) for youths coming out of mainstream education with little or no skills or qualifications and the Supported employment scheme for persons with disabilities. 

In 2005, the European Year of Citizenship through education, the Education Division in Malta, held a two day festival, for Heads of Schools, Mayors, School and Student Council Presidents and NGOs among other relevant stake holders. The festival was a showcase of the work covered by the education division and its partners and the aim was to pave the way to sustainability. The Council of Europe was present during this seminar.

Workshops included very interesting aspects related to active citizenship for example: Citizenship and Literacy, Educating for Healthy Citizens, Working for Social Action, Learning Peace Strategies through International Networks, Education for Entrepreneurship and Lifelong Learning, ICT Across the Curriculum, Citizenship during International and EU Days, Intercultural Learning, Citizenship through Science and Technology, COMPASS (A Manual for Human Rights for teachers) as a Citizenship Tool - MATHS for Citizenship- as a Focus on Statistics, Citizenship through History, Bridging the Digital Divide, Gender and Assessment, European Charter For A School Without Violence, Sports For Social Inclusion And Social Cohesion.

Project stands, presentations, fora and exhibitions helped to raise awareness of the multi-faceted nature and the importance of citizenship education and to encourage all stake holders to further implement the programme for education or democratic citizenship

In the same year, the Reggie Miller Foundation in Malta organized a one-day seminar. The keynote speech was Active European Citizenship.

In Malta like in many other countries the inhabitants are not isolated. However, the way people live affect other peoples and vice versa. Humans are global citizens where each is interdependent. As EU members we are a bigger and stronger family where there are common and diverse factors. United in diversity is enriching. One has to abide by the rules but is obliged to contribute

Active society in Poland

(InfoNet – Wit Pasierbek) Social activity is only possible in a society guided by democratic principles in specific aspects of life. This notion is particularly important in societies such as Poland, which, in the past, had forms of activity imposed on it by so-called “social works”. However, this does not mean that spontaneous and valuable social initiatives did not exist. The diversity they display following their appearance in Poland after 1989 testifies to this fact. 

This supposedly results from the conviction that humans who are aware of the need of self-fulfilment, are sincere, believe in themselves and in others as well as seeking approval, form the basis of any authentic civic society. They participate in economic, cultural and group activities and start and develop public communities not limited by any pressure from the authorities. It is individual entities who create a society which is publicly active, conscious of its aims, rights and responsibilities and are able to organise themselves and undertake initiatives.  

There are many people in Polish society willing to become involved in social ventures, individuals with aspirations ready to take advantage of opportunities that civil society offers them. One noteworthy fact is that social initiatives start and are implemented not just in large economic or cultural centres but also in circles that are frequently unnoticed and undervalued by society as a whole. 

Example: the village Sycyna

An example of taking advantage of forgotten local “treasures” is Sycyna, a village in the Radom Forest. Its beginnings date back to the Middle Ages and it was there that the great Renaissance poet Jan Kochanowski was born in 1530. Sycyna residents are proud of their history and were not satisfied for their village to carry on like any other village with its historical buildings in a “pitiful state”. They therefore took advantage of special anniversary years to organise Sycyna Days. Year 2000, for example, marked the 80th anniversary of the building of the Primary School and the 110th anniversary of the educational activities of Janina Czaplińska’s, a local educationalist who ran a school for village children from 1890-1920. An important role in undertaking this type of initiative is played by the Sycyna Educational Group, appointed by local residents, which publishes “Wieście Sycyny” [“Sycyna News”] and provides information about all local initiatives. Members of the Group include both farmers and members of the intelligentsia, particularly teachers. Thus, various forms of Sycyna Days commemorations include educational seminars, together with discussion groups, about the state of continuing education in the village. 

But not everyone can, is willing or capable of inspiring this type of undertaking or of organising a group of people around an endeavour and successfully leading this group to achieve a goal. This is why an initiative designed to train leaders is necessary. This is by no means just about courses to develop leadership skills, but a whole strategy of support  for those who find a vocation in their work to train “someone for others ”, a leader conscious of their role in society, generous, competent and sensitive to the needs of others. 

Just such an idea has been taken up by a group of leaders and trainers in the Pedro Arrupe Leaders and Trainers Coaching Centre in Gdynia who, being inspired by the tradition of the Jesuit educational system, offer a holistic approach to education and the changes taking place in the world. Drawing on the sources of faith, they wish to grow and reinforce their position as a community of people that are competent and committed to education. They wish to show by this that freedom and authenticity of action, together with an ability to interpret the signs of the times, springs from deep personal reflection. By venturing outside institutional confines, they specially venture where others do not and take up tasks that may change the world of education. Their activities also include the families with whom they collaborate in training young people who think independently and critically, aware of the needs of the changing world and developing their talents. 

An active society is, at the same time, a learning society. The idea of continuing education may be the most useful tool for the development of social initiatives and the training of leaders. It provides the chance for social activity to be not just an occasional episode, but to become a form of individual and community support.

Futher new reports on www.infonet-ae.net


Europe: 
European Training Thesaurus 2007 (CEDEFOP). Link
UNESCO adopts "Kronberg Declaration” on the future of education. Link
“Migration citizenship education”, a user-friendly information online platform developed by Network Migration in Europe e.V. released. Link
Project:

Food Literacy" – a Grundtvig Project Strengthens Nutritional Skills in Europe. Link
Germany:
A first in Europe: Cantor Training for Jewish Communities. Link
Switzerland:

European and Cross-Border Collaboration. Link
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